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Abstract 

Islamic Religious Education plays a crucial role in shaping Indonesian students into 

knowledgeable and morally upright individuals. However, many students struggle with its 
concepts, leading to poor academic performance. To address this, the study explores the 

implementation of the Student Team Achievement Division (STAD) cooperative learning 

model. STAD promotes collaboration in small, diverse teams, encouraging active 

participation and problem-solving. This research was conducted as a Classroom Action 

Research (CAR) study at SMP Negeri 2 Mayang Jember with seventh-grade students as 

participants. The study was carried out in two cycles, each comprising planning, 
implementation, observation, and reflection. The findings indicated a significant 

improvement in student learning outcomes after the application of STAD. The average 

student scores increased from 60 in the pre-test to 70 in the first cycle and further to 80 in 

the second cycle. The percentage of students achieving the minimum competency criteria 

rose from 11% in the pre-test to 75% by the end of the second cycle. These results suggest 
that the STAD model is an effective pedagogical approach for enhancing student learning 

outcomes in Islamic Religious Education. By creating an engaging and collaborative 

learning environment, STAD facilitates deeper understanding, promotes active participation, 

and fosters positive student interactions. Further research is recommended to explore its 

long-term impact and applicability to different subjects and educational levels. 

Keywords: Cooperative Learning Model, Student Team Achievement Division, STAD, 

Learning Outcomes, Islamic Religious Education, Character Education 

 

INTRODUCTION 

Education is the cornerstone of human development and a vital factor 
in shaping a nation’s intellectual and moral foundation (Nasution, 2024; 
Sholihah et al., 2024; Adha et al., 2019). Among the various subjects taught 

in schools, Islamic Religious Education (IRE) holds a significant role in 
guiding students toward developing strong moral character, deep spiritual 

awareness, and a commitment to ethical values (Rohman, 2022; Idris et al., 
2022). The primary objective of IRE is to instill Islamic teachings in students, 
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enabling them to become responsible citizens who uphold religious and 
national values (Utari et al., 2020). In Indonesia, IRE is a compulsory subject 

from elementary school to higher education, mandated by national 
educational policies to cultivate knowledgeable and morally upright 

individuals. 
However, despite the importance of IRE, many students struggle to 

grasp its concepts, leading to suboptimal learning outcomes. Several factors 

contribute to this challenge, including traditional teaching methods that rely 
heavily on lectures, minimal student engagement, and a lack of interactive 

learning experiences (Mahmudah et al., 2024). Studies have shown that 
students often become passive recipients of information, limiting their ability 
to internalize and apply religious teachings in their daily lives (Nurulhajj & 

Ariska, 2025). To address this issue, innovative teaching approaches are 
necessary to create a more engaging and effective learning environment. 

One such approach is cooperative learning, which emphasizes student 

collaboration and active participation (Nababan et al., 2023). Cooperative 
learning models encourage students to work together in structured groups to 

achieve common learning objectives (Suriyanisa et al., 2024). Among the 
various cooperative learning strategies, the Student Team Achievement 
Division (STAD) model has gained recognition for its effectiveness in 

improving student learning outcomes. STAD involves students working in 
small, heterogeneous teams where they engage in discussions, peer tutoring, 
and group-based assessments. This model fosters an interactive and 

supportive classroom environment, enhancing students' understanding and 
retention of course materials. 

STAD is particularly well-suited for teaching IRE, as it aligns with the 
principles of teamwork, mutual support, and collective problem-solving—
values that are deeply embedded in Islamic teachings (Syam, 2022). Through 

collaborative learning, students can engage in meaningful discussions, 
clarify misconceptions, and reinforce their understanding of religious 

concepts. Good learning activities generally produce good learning outcomes 
too (Sanusi & Fauzi, 2024; Cantika et al., 2024). Furthermore, the STAD 
model allows teachers to act as facilitators, guiding students through the 

learning process while encouraging autonomy and critical thinking. 
This study investigates the implementation of the STAD model in 

improving student learning outcomes in IRE among seventh-grade students 

at SMP Negeri 2 Mayang Jember. The research aims to determine whether 
cooperative learning enhances student engagement, comprehension, and 

academic achievement. The study employs Classroom Action Research (CAR) 
methodology, consisting of two cycles with four key stages: planning, 
implementation, observation, and reflection (Coghlan, 2019). 

Prior to the intervention, preliminary observations indicated that many 
students exhibited low motivation and passive engagement during IRE 

lessons. The traditional lecture-based approach failed to stimulate student 
interest, resulting in poor retention and application of religious concepts. 
The pre-test results further confirmed these findings, with only 11% of 

students achieving the minimum competency criteria (KKM) and an average 
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score of 60. These results highlighted the need for an alternative 
instructional strategy to improve student learning outcomes. 

During the first cycle of the study, the STAD model was introduced, 
and students were divided into small, diverse teams. Each team was 
assigned collaborative learning tasks that required discussion, problem-

solving, and peer tutoring. The teacher facilitated the learning process by 
providing guidance, clarifying concepts, and encouraging active 

participation. At the end of the first cycle, the post-test results showed an 
improvement, with 22% of students meeting the KKM and an average score 
increase to 70. Although progress was evident, further enhancements were 

needed to maximize student performance. 
In the second cycle, refinements were made to address the challenges 

observed in the first cycle. Additional support was provided to struggling 

students, and group discussions were made more structured to ensure equal 
participation. These modifications led to a remarkable improvement in 

student performance. By the end of the second cycle, 75% of students 
achieved the KKM, and the average score rose to 80. Students displayed 
increased enthusiasm, confidence, and a greater ability to articulate their 

understanding of Islamic teachings. 
The findings of this study suggest that the STAD model is a highly 

effective instructional strategy for enhancing student learning outcomes in 

IRE. By fostering an engaging and collaborative classroom environment, 
STAD promotes deeper comprehension, critical thinking, and a sense of 

academic responsibility among students (Sejati & Widjajanti, 2024). The 
cooperative nature of STAD not only strengthens students’ grasp of religious 
concepts but also cultivates essential life skills such as teamwork, 

communication, and problem-solving (Astini & Purwati, 2020). 
In conclusion, the integration of cooperative learning models, 

particularly STAD, in Islamic Religious Education can significantly improve 
student engagement and academic achievement. This study provides 
compelling evidence that shifting from traditional teacher-centered methods 

to student-centered learning approaches yields positive results. Future 
research could explore the long-term impact of STAD in various educational 
contexts and investigate its applicability across different subjects and grade 

levels. Additionally, further studies could examine the role of teacher 
training and instructional design in optimizing the implementation of 

cooperative learning strategies. 
By embracing innovative pedagogical approaches like STAD, educators 

can create more dynamic and effective learning experiences that empower 

students to succeed academically while reinforcing their moral and spiritual 
development. 

 

METHOD 

This study employs Classroom Action Research (CAR), which is a type 
of research conducted by teachers to improve the quality of learning in their 

classrooms. The selection of classroom action methods in research has been 
proven in various previous studies to be successful in solving student 
learning problems (Susanti et al., 2024; Mahmudah et al., 2024; Husniah et 
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al., 2024). Therfore, CAR aims to enhance teaching practices and learning 
outcomes. This research was designed to evaluate the effectiveness of the 

Student Team Achievement Division (STAD) cooperative learning model in 
improving the learning outcomes of Islamic Religious Education and 

Character Education among seventh-grade students at SMP Negeri 2 
Mayang Jember during the 2023/2024 academic year. 

The research was conducted in class VII of SMP Negeri 2 Mayang 

Jember, located at Jl. Bromo No. 1, Mayang, Jember, East Java. The 
location was chosen due to the observed low learning outcomes among some 

students. The study took place during the even semester of the 2023/2024 
academic year and consisted of two cycles, each comprising four stages: 
planning, implementation, observation, and reflection. 

The study subjects included 28 students, comprising 16 males and 12 
females. The research was implemented over two cycles to enhance student 
learning outcomes in Islamic Religious Education and Character Education. 

The research procedure followed a cyclical approach, where each cycle 
consisted of planning, implementation, observation, and reflection, as 

outlined by Suharsimi Arikunto. 
During the planning stage, the researcher obtained permission from 

the school principal, conducted initial observations to identify problems, and 

prepared lesson plans, observation sheets, and evaluation instruments. 
Initial observations revealed that students exhibited low engagement levels 
and struggled with individual assessments. 

The implementation stage involved delivering lessons using the STAD 
model, where students were divided into teams and engaged in collaborative 

learning activities. The STAD model required students to work in small 
groups, allowing them to support one another in understanding key 
concepts. The teacher facilitated discussions, provided guided instruction, 

and monitored group progress. 
The observation stage involved monitoring student activities and 

teacher performance using structured observation sheets. The researcher 
documented student participation, teamwork, and responses to group-based 
learning activities. Student engagement was assessed based on their 

interaction within their teams and their ability to complete assigned tasks 
collaboratively. 

Finally, in the reflection stage, the researcher and the teacher reviewed 

the results, identified areas for improvement, and planned necessary 
adjustments for the next cycle. Based on feedback from the first cycle, 

modifications included providing additional guidance to struggling students, 
refining assessment techniques, and increasing teacher support during 
group activities. 

Data collection methods included observation, tests, interviews, and 
documentation. Observations focused on student engagement, teacher 

performance, and the effectiveness of the STAD model. Pre-tests and post-
tests were administered to measure learning improvements. Interviews with 
students and teachers provided qualitative insights into their experiences, 

while documentation, such as lesson plans and student work, was used to 
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validate findings. The data were analyzed quantitatively using percentage-
based calculations to measure learning progress and qualitatively through 

student feedback. 
 

RESULTS AND DISCUSSION 

Results 

The study was conducted over two cycles, with each cycle consisting of 
planning, implementation, observation, and reflection. The pre-test results 

revealed that only three out of 28 students (11%) met the minimum 
competency criteria (KKM) as shown in Table 1. The average pre-test score 
was 60, indicating a need for instructional improvement. Many students 

demonstrated difficulty understanding key concepts, particularly those 
related to Islamic Religious Education and Character Education. 

Table 1. Learning completion percentage in pre-cycle. 

No 
Classical Learning 

Completion  
Level of 

Completion 
Number of 
Students 

Total Percentage 

1 ≥ 75 Completed 3 11% 

2 ≤ 75 Incomplete 25 89% 

Total 28 100% 

In the first cycle, the STAD model was implemented, and students 
engaged in group-based learning activities. The results showed some 

improvement, with six students (22%) achieving scores above the KKM, and 
an average score increase to 70. However, 78% of students still did not meet 
the minimum criteria, indicating the need for further intervention as 

displayed in Table 2. Observations during the first cycle highlighted 
challenges such as student unfamiliarity with the cooperative learning 

process and limited active participation. Some students were hesitant to 
engage in discussions, while others struggled with the transition from 
individual learning to group-based tasks. 

Table 2. Learning completion percentage after cycle I. 

No 
Classical Learning 

Completion  
Level of 

Completion 
Number of 
Students 

Total Percentage 

1 ≥ 75 Completed 6 22% 

2 ≤ 75 Incomplete 22 78% 

Total 28 100% 

Based on the reflections from the first cycle, adjustments were made in 
the second cycle, including more structured group activities and increased 
teacher facilitation. Additional scaffolding was provided for students who 
struggled in the first cycle, such as targeted feedback and structured 

guidance. The results of the second cycle demonstrated significant 
improvement, with 21 students (75%) meeting the KKM, and the average 

score rising to 80. The observations indicated increased student 
engagement, better teamwork, and enhanced comprehension of the subject 
matter. Students appeared more confident in expressing their ideas and 

were more willing to engage in discussions with their peers. 
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Table 3. Learning completion percentage after cycle II. 

No 
Classical Learning 

Completion  
Level of 

Completion 
Number of 
Students 

Total Percentage 

1 ≥ 75 Completed 21 75% 

2 ≤ 75 Incomplete 7 25% 

Total 28 100% 

Further analysis revealed that students who actively participated in 
group discussions tended to perform better on assessments. The STAD 

model encouraged peer teaching, where stronger students helped weaker 
ones, reinforcing their understanding of the material. This collaborative 
approach contributed to the improvement in overall learning outcomes. 

 
Discussion 

The findings of this study align with previous research on the Student 
Team Achievement Division (STAD) model, reinforcing the importance of 
cooperative learning in enhancing student outcomes. The implementation of 

the STAD model in this study followed a structured approach across two 
cycles. Each cycle comprised four phases: planning, implementation, 
observation, and reflection (Coghlan, 2019). The instructional process was 

further divided into three key activities: introduction, core activities, and 
closure. These structured stages ensured that students received well-

organized instruction and opportunities for collaborative learning. 
The results of this study indicate a significant improvement in student 

learning outcomes from the first to the second cycle. In the pre-cycle phase, 

the average student score was 60, with only 11% of students meeting the 
minimum competency standard (KKM). Following the implementation of 

STAD in Cycle I, the average score increased to 70, with 22% of students 
achieving the competency threshold. By Cycle II, the average score further 
improved to 80, with 75% of students meeting or exceeding the KKM. These 

findings highlight the effectiveness of structured collaborative learning 
environments in fostering academic progress. 

Observations revealed that the shift from individual learning to group-

based activities significantly enhanced student engagement and confidence. 
Through the STAD model, students had the opportunity to work in 

heterogeneous groups, where they could discuss and solve problems 
collectively (Putri, 2024). This interactive learning environment facilitated 
peer support, reinforced conceptual understanding, and encouraged active 

participation (Pratiwi et al., 2024). Additionally, the cooperative setting 
reduced anxiety related to assessments and promoted a sense of 
responsibility among students regarding their learning (Tarigan, 2019). 

Student interviews provided further insights into the benefits of STAD. 
Many students reported that the cooperative learning approach made the 

classroom experience more enjoyable and engaging. They expressed 
increased motivation to participate in discussions and complete assigned 
tasks. The structured nature of STAD, which included clear guidance and 
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peer interaction, helped students develop problem-solving skills while 
fostering a positive learning atmosphere (Yekti, 2024). 

The teacher's role was instrumental in facilitating discussions, 
monitoring group progress, and providing structured feedback. The findings 
emphasize that clear instructions, active teacher guidance, and formative 

assessments are critical components of successful cooperative learning 
implementation. The observational data showed that the teacher’s 

effectiveness in managing classroom activities improved from Cycle I to Cycle 
II, with instructional engagement scores increasing from 57.5% in the first 
cycle to 85% in the second cycle. This demonstrates the pivotal role of 

instructional strategies in enhancing student learning experiences. 
Moreover, the structured guidance and feedback provided by the 

teacher played a crucial role in student success. The study found that 

students benefited from a well-defined learning process that encouraged 
collaboration and independent thinking. The shift toward student-centered 

learning not only improved immediate learning outcomes but also equipped 
students with critical thinking skills applicable beyond the classroom. 

The STAD cooperative learning model effectively enhanced student 

learning outcomes in Islamic Religious Education at SMP Negeri 2 Mayang 
Jember. This is in line with various cooperative learning models in previous 
classroom action research which have also been proven to improve student 

learning outcomes (Gunawan et al., 2024; Khalik et al., 2024; Mas’ud et al., 
2024). The structured approach of STAD contributed to significant academic 

improvements, increased student engagement, and fostered a collaborative 
learning culture. Future research could explore the long-term impact of 
cooperative learning models across different subjects and educational levels. 

Additionally, further investigations could examine specific factors 
contributing to student success in cooperative learning environments, such 

as group composition, task complexity, and teacher facilitation techniques. 
Expanding the implementation of cooperative learning strategies beyond this 
study could provide deeper insights into how various student demographics 

respond to structured collaborative instruction. 
 

CONCLUSIONS AND SUGGESTIONS 

Based on the findings of this classroom action research and the 
discussion presented, it can be concluded that the implementation of the 
cooperative learning model, specifically the Student Team Achievement 

Division (STAD), has significantly improved the learning outcomes of 
seventh-grade students at SMP Negeri 2 Mayang Jember. The study focused 
on the topic of self-awareness and introspection in daily life. The results 

demonstrated a notable increase in student achievement, with only 11% of 
students meeting the minimum competency criteria in the pre-cycle stage, 

increasing to 22% in the first cycle, and reaching 75% in the second cycle. 
These findings confirm that the use of the STAD cooperative learning model 
in Islamic Religious Education has positively impacted student performance 

and engagement, making it an effective instructional strategy to enhance 
learning outcomes. 
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The findings of this research suggest that the STAD cooperative 
learning model can serve as a viable alternative teaching method for Islamic 

Religious Education and Character Education. Given its effectiveness in 
improving student learning outcomes, this approach can be recommended 

for broader implementation in similar educational contexts. Additionally, 
this study provides valuable insights for future research on instructional 
methods that aim to enhance student engagement and academic 

achievement. The results of this study may also serve as a reference for 
further research on cooperative learning models in different subject areas 

and educational levels. 
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